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Welcome to the Brilliant Teaching Reflective Thinking Workbook.

This workbook is built around the six themes of Culturally Responsive Education (CRE) and
concludes with a reflection on responsiveness. Together, the six themes of CRE and the
definition of responsiveness provide a set of lenses through which we can reflect on our practice
as educators. They are not a checklist of teaching strategies.

| often describe the six themes as the background music playing in a teacher's mind while
designing learning experiences. When we actively incorporate these ideas into our thinking,
they quietly influence the questions we ask, the decisions we make, and ultimately the
experiences our students have in our classrooms.

Each section begins with a short passage from Culturally Responsive Education in the
Classroom: An Equity Framework for Pedagogy (2020). These excerpts are intended to
introduce an important idea, not to provide a comprehensive treatment of the topic. If you would
like to explore these ideas more deeply, | encourage you to read Chapter 3, which is available
here: The Six Themes of Culturally Responsive Education

You'll find two reflection prompts after each reading. They're not meant to be a test of your
knowledge or lead you toward a predetermined answer. Their purpose is to help you clarify your
own thinking. You may answer one prompt or both. You may complete the workbook from
beginning to end or move among the themes in whatever order best supports your own mood
and/or reflective process, but | encourage you to spend time reflecting on each of the seven
lenses over time.

The goal of this workbook is to support your intentional thinking about the big ideas that inform
CRE. My hope is that these reflections help you clarify your beliefs, sharpen your professional
judgment, and reveal new possibilities for your practice.

All the best,

Dr. Yemi
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Cultural Identity

understanding how aspects of culture may very within and between -
student populations sheds light on variations in how students learn.
deep knowledge of cultural identity helps us to understand how

behaviors are constructed and interpreted given the baseline beliefs
‘and experiences—personal and collective—that inform them. With
his understanding, we are ultimately better able to provide students
ith the tools and learning experiences needed to fully develop |
hemeelvee as productive thinkers In the 31mplest terme ldentrty is ‘

Prompt 1: How has your own cultural identity shaped the way you think, learn, communicate,
and make sense of the world? Which parts of your identity have had the greatest influence on
the person and educator you have become?

Answer:

Prompt 2: How might differences in cultural identity influence the ways students think, learn,
communicate, and demonstrate understanding? What might become possible when a teacher
understands cultural identity as a resource for learning rather than simply a characteristic of
students?

Answer:
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Relationships

o ','- | l F 1] 2 v o
angle (see Figure 3.9). Mre

represent the reciprocal and interpersonal relationships between
students and teachers, the two bound together as part of a larger

relationships among students, the sense of shared identity as part of a
group engaged in learning facilitated by the teacher. The third point to the
relationship triangle also deserves attention — the element of content-or %

hat which we want students to learn. Every credible educator | know ..

ould prefer that their students develop deep understandings and |'
mastery over content rather than mere rote memorization for the purpose © %
of immediate recall. This depth of learning requires that students enter .LH' N
ntent itself.” R . S

HEb A ) i

Students

RELATIONSHIPS

Teacher a Content

Prompt 1: Consider the relationships between you and your students, among your students, and
between your students and the content they are learning. Which of these relationships receives
the greatest attention in your teaching, and which deserves more intentional focus?

Answer:
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Prompt 2: What does it mean for a student to have a meaningful relationship with academic
content? How is that relationship similar to, or different from, the relationships students develop
with teachers and classmates?

Answer:

Vulnerability

illingness to engage our professmn wholeheartedly—which to me -
means embracing our own uncertainties and insecurities in the mterest i
‘of creating the safest and most authentic learning spaces possible for

is the 'l already do that' attitude. It's a poor mental habit that will halt
one's growth. Brilliant teachers are consciously vulnerable in their craft |
because they know that vulnerability begets vulnerability and neither * ~ *

Prompt 1: The reading argues that "vulnerability begets vulnerability." What do you think this
means? How might a teacher's willingness to embrace uncertainty influence students'
willingness to take the intellectual risks that meaningful learning requires?

Answer:
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Prompt 2: The author describes the "l already do that" attitude as a barrier to growth. Reflect on
a time when your thinking about teaching changed in a meaningful way. What made that
change possible?

Answer:

Assets

I o B

"Qur students use their assets to be successfulin school. If a student is not mvested
in the purpose of school (i.e. they don’t find formal education to be meaningful), they
are likely to use their assets to disengage from or even disrupt the proceedings of *:T,]
school. Seeing their assets, however, rather than merely seeing that which you |
perceive as their deficits, is essential for being able to facilitate an enduring =
investment in their academic identities. Itis difficult for anyone to sustain an
investment in any social space or in developing any part of our identity if we are
‘unable to see how the assets we’ve already accumulated can be useful to our well-
‘being in new territories. Our assets show up most clearly when we are seeking to
participate successfully in some (social, financial, or other) transaction. Thinking
~about it this way, it can be argued that the best times to learn about students’ L.;;
assets—and especially our most vulnerable students’ assets—is when they feel as
hough they are in conflict. | have learned in my work with kiddos of all ages thatlam
much more likely to be successful in my transactions with them when | make the .,
decision in my own mind that they are asset-filled beings and much more than what|

may perceive as the sum total of hmr deflmts ThIS doesn t mean | |gnore thew rlsk o i

Prompt 1: The reading suggests that recognizing students' assets begins with a decision the
teacher makes before any instructional strategy is chosen. What beliefs or assumptions most
influence the way you notice the strengths, abilities, and potential of the people around you?
How has your own life shaped the way you recognize assets in others?

Answer:
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Prompt 2: The passage argues that students use their assets whether they are engaging with
school or disengaging from it. How does this idea challenge or deepen your understanding of
what it means to teach from an asset-based perspective? What might change in your thinking or
practice if you consistently viewed every student as "asset-filled" before considering their
deficits?

Answer:

Rigor

“Some teac hers are afraid of true rtgur preclsely because it means that they 1
ill have to relinquish control of the learning, and they might have to deviate
rom their lesson plans to support the affective and cognitive engagement of
heir students; but planning for Equity requires that we are intentional about
designing more high-rigor moments in the learning and not fewer... | am firmly
(convinced that the critical variable in students being able to engage in high-
rigor moments is the teacher's capacity to plan well for them... | have found

_ that students experience high rigor as much more interesting than they do the
rote, mechanical learning experiences to which they are too often exposed... %
he earlier | can get my students thinking, the sooner | have the opportunity to

meet them deep in some meaningful thought... It is in those spaces where |
can prove myself to be a capable and trustworthy thought-partner to them...
because everyone wants to be understoﬂd as they are maklng some effortto = :

Prompt 1: The passage challenges a common mlsconceptlon about rlgor What does rlgorous
thinking mean to you? How have your own experiences as a learner and educator shaped your
understanding of the difference between working harder and thinking more deeply?

Answer:
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Prompt 2: The passage suggests that rigor is something students experience through the quality
of their thinking. What kinds of learning experiences do you believe are most likely to cultivate
deep thinking? What responsibilities does this place on the teacher as a designer of learning?
Answer:

Engagement

learning... Affective Engagement can be thought of as
~the emotional investments that students make in their
llearning in ways that yield greater care on their partl

rregarding outcomes and, thus, a greater likelihood for
sustained interest in the learning beyond the I

assessments given by teachers... Cognitive Engagement
can be thought of as the mtellectual investments that* i

Prompt 1: The passage descrlbes engagement as behaV|oraI affectlve and cognltlve WhICh of
these three dimensions has most influenced your understanding of effective teaching? How has
your own experience as a learner shaped the way you define engagement?

Answer:
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Prompt 2: The reading suggests that participation alone is not sufficient evidence of
engagement. What evidence convinces you that students are emotionally invested and
intellectually engaged in learning? How might this broader understanding of engagement
influence the way you think about quality and effective teaching?

Answer:

Responsiveness

understandlng, valldatlon, and care — because human
beings are more willing to invest ourselves in the spaces
~land communities in which we find support and'

- connection than otherwise... Responsiveness is

~ dynamic. Responsiveness is emotional. Responsiveness § ,'

lis personal. Responsweness is the essence, action, and
performance of brilliance. In the practice of a brilliant |

eacher, responsiveness is at once a mlndset an actlnn

Prompt 1: Think about an educator who profoundly influenced your life. What made that person
responsive to your needs? What did they understand, notice, or do that left a lasting impression?
How has that experience shaped your own philosophy of responsiveness? In what ways do you
hope your students experience you as a responsive educator?

Answer:
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Prompt 2: The reading suggests that students experience responsiveness through
understanding, validation, and care. What do you think it means for responsiveness to be
something students experience rather than something teachers intend? What does this idea
suggest to you about the relationship between responsiveness and professional judgment?

Answer:

Reflection is where brilliant teaching begins. The Brilliant Teaching app helps you carry the
same reflective thinking into the intentional design of learning experiences by guiding you
through the five planning questions of the CRE mental model. Scan the QR code or click the

image below to explore the app.

Stay Connected. Join my newsletter to stay connected and receive occasional updates from the
Brilliant Teaching community.
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